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Abstract: Education has often acted as a social microcosm that reflects the growing levels of religious and 

cultural diversity, with educators facing the daily task of responding pedagogically and interculturally to the 

challenges this evolving context brings. In order to assure high quality education in developing countries, 

curriculum development efforts are often initiated as part of international cooperation projects. Culture affects 

the educational context of the countries involved as well as the ways in which curriculum developers from 

different countries are used to working and behaving. Therefore, the influences of culture on curriculum 

development cannot be neglected. This article aims to analyze several significant benefits when teachers 

incorporate cultural relevance in curriculum development, and establish a foundation in the sociology of 

curriculum. The benefits are as follows: (1) promote students‘ cultural identity and self-esteem; (2) promote 

students‘ engagement and motivation in learning; (3) critical thinking and perspective-taking; (4) reducing 

students‘ stereo types and prejudice; (5) creates a meaningful connection between students‘ experiences and 

their education; (6) preparation for a diverse society. 

Keywords: culture, cultural relevance, curriculum, sociology of curriculum 

 

1. Introduction 
What is worth teaching in school? Some believe that a reservoir of essential knowledge across disciplines 

should be taught to students. Some argue that teaching students how to learn should be integral to student 

learning, given the ever-increasing body of information and content in modern societies. Others stress the 

importance of competences or 21st skills (e.g., critical thinking, creativity, problem-solving, etc.) as something 

that ought to be prioritized in school. The question leads us to a contested area, given that people have different 

values and opinions about the purpose of education. Nonetheless, a curriculum gives us hints to what skills and 

knowledge is seen as most important. A curriculum is a pedagogical infrastructure that guides what ought to be 

taught for student learning in school. However, the development of school curricula is often influenced by social 

factors. Especially, the influence of cultural factors on curriculum development(Lee, Hong & Wright, 

2024;Shih, 2019,  2020, 2024a, 2024b;Shih & Wang, 2022;Wang& Shih, 2022, 2023; Wu, 2016). 

In addition, to assure high quality education in developing countries, curriculum development efforts are 

often initiated as part of international cooperation projects. Culture affects the educational context of the 

countries involved as well as the ways in which curriculum developers from different countries are used to 

working and behaving. Therefore, the influences of culture on curriculum development cannot be neglected 

(Gervedink Nijhuis, 2019; Shih, 2020).This article aims toanalyze several significant benefits when teachers 

incorporate cultural relevance in curriculum development, and establish a foundation in the sociology of 

curriculum. 

 

2. Cultural Relevance 
Cultural competence in education has emerged as a critical area of focus in contemporary educational 

discourse, aiming to create inclusive learning environments that celebrate diversity and promote equitable 

opportunities for all students. A curriculum that reflects the diverse cultures within a community fosters 

inclusivity and helps students connect learning with their own experiences. This relevance supports students‘ 

cultural identities and promotes a deeper understanding of different perspectives (Chima Abimbola Eden, 

Onyebuchi Nneamaka Chisom & Idowu Sulaimon Adeniyi, 2024; Shih, 2020). Cultural relevance has become 

an increasingly important topic in today‘s globalized world. According to the Merriam-Webster dictionary, 

cultural relevance is ―the quality of being closely related to the culture of a particular time or place.‖ In other 

words, cultural relevance is the ability to relate to and understand different cultures and communities. It involves 

recognizing and respecting the values, beliefs, and customs of other cultures and incorporating them into one‘s 

own life. Cultural relevance in education refers to the practice of designing curricula, teaching methods, and 

classroom environments that acknowledge, reflect, and celebrate the cultural backgrounds, experiences, and 

perspectives of students. This approach aims to make learning more meaningful and engaging by connecting 

academic content to students‘ real-world contexts, fostering a sense of belonging and identity. Incorporating 

cultural knowledge and integrating local traditions, languages, histories, and values into the curriculum helps 
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students see their own culture reflected in what they are learning. This can enhance student engagement and 

pride in their heritage. Cultural relevance in the curriculum helps students connect their learning to their lives, 

making education more empowering by showing them how their knowledge can be applied to their communities 

and beyond(Brown,  Boda, Lemmi, & Monroe, 2019;Chima Abimbola Eden, Onyebuchi Nneamaka Chisom & 

Idowu Sulaimon Adeniyi, 2024;Sharer, 2023;  Shih, 2020). 

 

3. Several Significant Benefits 
Developing a deeper understanding of factors that influence learning and teaching in widening culturally 

diverse learning environments is necessary in proactively planning supports and pedagogical approaches that 

encourage integration, intercultural understanding and respect for cultural difference. When a curriculum is 

designed to reflect the diverse cultures within a community, it becomes a powerful tool for fostering inclusivity 

and promoting a sense of belonging among students (Kathleen Markey et al, 2023; Shih, 2020).This approach 

has several significant benefits when teachers incorporate cultural relevance in curriculum development. 

 

3.1 Promote Students’ Cultural Identity and Self-Esteem 

Cultured–based pedagogy has been positively related to students‘ socio-emotional well-being, civic 

engagement, school motivation and higher academic outcomes, particularly with culturally-diverse students is 

concerned. When students see their own cultures and traditions represented in the curriculum, it validates their 

experiences and identities. This recognition can boost their self-esteem and make them feel valued within the 

educational environment. It also encourages pride in their heritage and contributes to a stronger sense of self 

(Navin Kumar Singh & Mariella Espinoza-Herold, 2014; Shih, 2020, 2022; Wu, 2023). 

 

3.2 Promote Students’ Engagement and Motivation in Learning 

A culturally relevant curriculum makes learning more engaging by connecting educational content to the 

students‘ lived experiences. When students can relate personally to what they are learning, they are more likely 

to be motivated and invested in their education. Promotion of cultural competence was associated with less 

awareness of racism, and critical consciousness socialization was related to lower feelings of belonging. 

Multicultural education theorists identify several approaches to integrating diversity into the classroom, and 

some of the approaches that emphasize respect and tolerance for all individuals may highlight the message that 

all people are equal to each other without acknowledging present-day racism and discrimination (Hung, 2013; 

Sleeter & Grant, 2011; Shih, 2022). 

 

3.3 Critical Thinking and Perspective-Taking 

Classroom pedagogies that foster global, international, and intercultural (GII) learning across academic 

disciplines have the potential to reach all matriculated students, preparing them for diversity in their immediate 

communities, the international reach of their professions, and their responsibilities as citizens in the 

world. Exposure to a variety of cultures and perspectives within the curriculum encourages students to think 

critically about the world around them. It helps them understand that there are multiple ways of seeing and 

interpreting the world, which fosters open-mindedness and empathy (Hung, 2010; Krebs, 2020; Shih, 2020). 

 

3.4 Reducing Students’ Stereotypes and Prejudice 

Students acquire and inherit cultural values and rules by interacting with the surroundings they live in. 

The surroundings include both physical and psychological contexts, such as children‘s play and literature, which 

mirror the cultural image of childhood. It is also important to pay equal attention to both ―education‖ and ―care‖ 

in early childhood, something that traditionally varies across diverse curricula and cultures. In addition, many 

other factors may play a role in mediating or moderating the influences from culture to childhood, such as new 

media, religion, leisure activities, fairy tales, digital games, and curricula. All these factors are, directly or 

indirectly, influenced by culture. By including diverse cultural narratives and voices, a curriculum can challenge 

stereotypes and reduce prejudice. Students learn to appreciate the complexity and richness of different cultures, 

leading to greater respect for diversity (Fleer, 2017; Shih, 2020; Yang, Tesar & Li, 2022). 

 

3.5 Creates a Meaningful Connection Between Students’ Experiences and Their Education 

Having positive and meaningful social connections is one of the basic psychological needs of students. 

The satisfaction of this need is directly related to students‘ engagement—a robust predictor of educational 

achievement. When students see their own cultures and traditions reflected in the curriculum, it creates a 

meaningful connection between their personal experiences and their education. This validation not only affirms 

their identity but also encourages a sense of belonging within the school community. It can have a profound 

impact on their self-esteem and motivation to learn, as they see that their heritage is respected and valued. 
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Additionally, it promotes cultural pride, which is key to developing a strong sense of self. By recognizing and 

celebrating cultural diversity, schools can foster a more inclusive environment that supports social cohesion and 

mutual respect among all students (Abacioglu, Epskamp, Fischer, et al, 2023; Shih, 2020, 2022). 

 

3.6 Preparation for a Diverse Society 

Education has often acted as a social microcosm that reflects the growing levels of religious and cultural 

diversity, with educators facing the daily task of responding pedagogically and interculturally to the challenges 

this evolving context brings. In addition, as societies become increasingly multicultural, it is essential for 

students to develop the skills and attitudes necessary to navigate and contribute positively to a diverse world. A 

curriculum that reflects cultural diversity equips students with the knowledge and empathy needed to interact 

with people from different backgrounds and to be active, informed global citizens (Elias & Mansouri, 2023; 

Shih, 2020). 

 

4. Conclusions 
As societies become increasingly multicultural, it is essential for students to develop the skills and 

attitudes necessary to navigate and contribute positively to a diverse world. A curriculum that reflects cultural 

diversity equips students with the knowledge and empathy needed to interact with people from different 

backgrounds and to be active, informed global citizens (Shih, 2020). ―Cultural relevance‖ refers to the practice 

of making educational content and teaching methods meaningful and applicable to students' cultural 

backgrounds, experiences, and identities. A culturally relevant curriculum aims to: (1) reflect students‘ lives: 

incorporating students‘ cultures, traditions, and values into the learning environment helps them feel recognized 

and understood; (2) promote engagement: by relating the material to students‘ personal experiences, cultural 

relevance enhances motivation and connection to the subject matter; (3) foster critical thinking: encourages 

students to analyze their cultural context and broader societal issues, such as inequality or discrimination; (4) 

build self-esteem and identity: it validates students‘ identities, boosting their confidence and pride in their 

heritage; (5) encourage social justice: a culturally relevant approach often addresses power dynamics, racism, 

and historical injustices, promoting equity and inclusion (Hung, 2007; Sharer, 2023; Shih, 2020, 2022).This 

article aims to analyze several significant benefits when teachers incorporate cultural relevance in curriculum 

development, and establish a foundation in the sociology of curriculum. The benefits are as follows: (1) promote 

students‘ cultural identity and self-esteem; (2) promote students‘ engagement and motivation in learning; (3) 

critical thinking and perspective-taking; (4) reducing studtnts‘ stereotypes and prejudice; (5) creates a 

meaningful connection between students‘ experiences and their education; (6) preparation for a diverse society. 

By making cultural relevance a core aspect of curriculum development, educators can create an environment 

where all students feel included, respected, and empowered to learn. And furthermore, they can fulfill their civic 

responsibilities in the future, and develop a harmonious society. 
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