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Abstract: In Taiwan’s Curriculum Guidelines of 12-year Basic Education, teachers are exhorted to cultivate
students’ sense of cultural identity, respect and appreciation for multiculturalism, concern for global problems
and international relations, adaptability, and a desire for world peace. In complying with these objectives,
Taiwan’s elementary school curriculum promotes students’ identification with their local environment.
Curriculum development in Taiwan should be grounded in local concerns, communities, and customs.
Accordingly, this article presents an exploration of Gregory A. Smith’s concept of place-based education and its
application to developing cultural identity in Taiwan’s elementary schools, and suggests that teachers can
incorporate elements of local culture into their teaching to help cultivate students’ cultural identity, which can
thus help students learn to appreciate their immediate environment and to be proud of their local heritage and
culture. This article can assist teachers in helping students develop a sense of cultural identity.
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1. Globalization Versus Localization

Since its emergence in the fifteenth century,Western capitalism has rapidly expandedto various regions
worldwide. In the twenty-first century, capitalism has comprehensively permeated societies and cultures
worldwide.Since the early seventeenth century, Taiwan has been influenced by foreign powers following its
contact with civilizations from around the world. Historically, Taiwan was governed by the Spanish and the
Dutch, followed by Zheng Chenggong (Koxinga) and the Qing dynasty, the Japanese, and finally the Republic
of China government. Accordingly, Taiwan’s history has been enriched byseveral civilizations over a period of
four centuries (Moak, 2017; Shih, 2020; Wang and Shih, 2022, 2023).

Although Taiwan is a multicultural society, under the Republic of Chinagovernment, this multicultural
identity has been eroded due to the promotion of ideology centered around Greater China. Recently, two
influential forces have emerged in Taiwanese society. One is driven by global changes in politics and
economics, and the other is driven byindigenous societies and cultures. Under the influence of these forces,
Taiwan faces both external challenges to its international standing and internal tensions arising from the
resurgence of Taiwan-centric identities, which sometimes lead to conflicts rather than mutual understanding and
respect for multiculturalism. In this context, Taiwanese students must be taught to recognize and navigate the
effects and challenges of these two forces. Taiwanese students must learn to develop a global mindset and
nurture their sense of local identity. Courses on local culture are vital to this development (Ministry of
Education,2014, 2018;Moak, 2017; Shih, 2022; Shih, Wu & Chung, 2022).

Globalization has decreased distinctions between countries and increased international interdependence.
Globalization also erodes the unique cultural characteristics of local cultures. In Taiwan, developing students’
cultural identities is one of the educational goals in Taiwan’s Curriculum Guidelines of 12-year Basic Education
plan, which calls for inculcating a diverse conception of Taiwanese society and strengthening children’s
knowledge of local cultures in Taiwan. “Culture” refers to how particular groups of people live. In the broadest
sense, culture refers to the items, customs, and values we use to express ourselves and engage with the world
around us. Cultural tangibles include clothing, jewelry, food, furniture, art, music, dance, language, and games.
Customs include celebrations, holidays, marriages, communication methods, rites of passage, recreation
activities, family roles, childcare, and methods of displaying affection (Ministry of Education, 2014, 2018;Tonia
et al., 2014; Wang andShih, 2023).

In Taiwan’s Curriculum Guidelines of 12-year Basic Education, teachers are exhorted to cultivate
students’ sense of cultural identity, respect and appreciation for multiculturalism, concern for global problems
and international relations, adaptability, and a desire for world peace. In complying with these objectives,
Taiwan’s elementary school curriculum promotes students’ identification with their local environment.
Curriculum development in Taiwan should be grounded in local concerns, communities, and customs (Ministry
of Education, 2014, 2018; Shih, 2024). Accordingly, this article presents an exploration of Gregory A. Smith’s
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concept of place-based education and its application to developing cultural identity in Taiwan’s elementary
schools.

2. Cultural Identity versus Place Identity
“Cultural identity” and “place identity" are related concepts but focus on different aspects of how
individuals connect with their surroundings and communities. If we switch from using “place identity” to
"cultural identity," it could suggest a shift in emphasis from the geographical and physical aspects of identity to
the broader cultural and social dimensions.

2.1 Cultural Identity

Culture is acknowledged to be a critical element in the construction of an individual's identity; however,
in today's increasingly multicultural environments, the influence of culture is no longer straightforward. It is
now important to explore cultural identity clarity. Cultural identity refers to the identification with, or sense of
belonging to, a particular culture or group. It encompasses shared customs, traditions, language, values, and
norms that define a group's way of life. Cultural identity is broader and includes not only the influence of place
but also elements such as ethnicity, religion, language, and social practices. Cultural identity is an important
aspect of an individual’s overall identity, reflecting a sense of belonging to a particular culture or group. This
sense of belonging can be based on various factors, including shared customs, traditions, language, values, and
norms. Cultural identity is broader than just the influence of place; it encompasses a wide range of elements
such as ethnicity, religion, language, and social practices. This identity helps individuals understand their place
in the world and can significantly influence their behaviors, beliefs, and interactions with others. In the context
of education, fostering a positive cultural identity in children can contribute to their social and emotional
development, helping them to appreciate diversity and develop a strong sense of self and community (Esther
Usborne and Roxane de la Sablonniére, 2014; Heersmink, 2023).

2.2 Place Identity

Place identity is a versatile concept upon which many psychological theories of human— environment
relations are built. The social constructivist theory of place identity sheds light on individuals’ subjective
perceptions of geographical space, providing valuable insights for studies of various disciplines, such as
geography, sociology, psychology, environmental sciences and ecology, public administration, spatial planning,
and so on. Place identity typically refers to the meaning and significance individuals attach to particular places,
often including emotional connections, memories, and the sense of belonging to a specific location. It’s about
how people perceive and experience the physical environment, including cities, neighborhoods, or even specific
buildings (Peng, Strijker and Wu, 2020).

3. Awareness of Local Culture in Taiwan’s Primary Education

Local cultures present unique opportunities for locallybased development. Local understandings and
interpretations of a community’s history reflect past events that influence and are partially driven by the
demands, sentiments, and interests of those in the present (Brennan, 2024).In recent years, awareness of local
culture, which involves the transmission of language, history, geography, knowledge, customs, art, and an
appreciation of the value of local identity and traditional culture, has become a national priority in Taiwan.
Local culture is a crucial element of Taiwanese childhood education, and students are encouraged to appreciate
the culture behind their everyday lives (Ministry of Education, 2014, 2018; Shih, 2022, 2024).

4. Gregory A. Smith’s Concept of Place-Based Education

Gregory A. Smith is an emeritus professor of education at the Lewis & Clark College Graduate School of
Education and Counseling in Portland, Oregon. Hiswork focuseson how educators can contribute to
regenerating social and biotic communities (National Education Policy Center, 2024).

Smith’s early ideological focus was ecological education. This focus led him to emphasizeecological
education’s “local” aspects in his book,Ecological Education in Action: On Weaving Education, Culture, and
the Environment(Smith andWilliams, 1999). Smith identifies seven principles of ecological education, the
second of which is that learning is based on a sense of place, informed by the knowledge of local elders and an
exploration of the surrounding natural and human-created environments. Smith’s concept of place-based
education is described in the following section.

4.1 Why Make Room for the Local?
Smith asks teachers to “make room for” the value of the local in their work (Smith and Sobel, 2010). Far
from being a radical idea, making room for the value of the local was an essentialpart of human education
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everywhere before the introduction of Western-style schools. However, inschools, children often experience a
disconnect between their lives in communities and what they encounter in the classroom (Smith and Sobel,
2012).

4.2 Place-Based Education: Learning to Be Where You Are

One of the primary strengths of place-based education is its adaptability to the unique characteristics of
particular localities. This adaptability enables teachers to overcome the disjunction between school and
children’s lives present in many classrooms. Teachers can implement place-based education to enable students
to engage with their local environment (Smith, 2002; Wu, 2024).

Thus, school education can enhance, instead of erode, students’ sense of place identity.

5. Gregory A. Smith’s Concept of Place-Based Education and Its Implications forLocal Culture
Curriculum Development in Taiwan’s ElementarySchools
5.1 Teachers Can Make Room for the Local to Cultivate Students’ Cultural Identity
In Taiwan, identity must be integrated into the local culture curriculadevelopedfor elementary schools by

considering the developmental needs of children and incorporating social and cultural activities. Place-
basedlocal culture curriculashould include authentic local cultural materials and account for children’s
subjective experiences in engaging in these activities. Such curriculashould help children become more familiar
with and appreciate the environment in which they live, reinforcing their cultural identity. Teachers should
prioritize local connections, which provide real-world experiences and assist students in learning to utilize
available resources. Students develop a sense of civic duty when they see first-hand what their communityoffers
and what they can contribute, a sense of duty intimatelyconnected with their place identity (Med, 2024; Smith,
2002).

Integrating identity into the local culture curricula for elementary schools in Taiwan requires a thoughtful
approach that considers both the developmental needs of children and the incorporation of social and cultural
activities. Here are some strategies to achieve this:

5.1.1 Developmental Needs of Children

Age-Appropriate Learning: Design activities that match the cognitive and emotional development stages
of children. Younger students might enjoy storytelling and simple crafts, while older students could engage in
more complex projects like community research or interviews.

5.1.2 Authentic Local Cultural Materials

Local history and folklore: Include stories, legends, and historical events specific to the local
area to make learning more engaging and relevant. Cultural artifacts and practices: use local artifacts,
traditional crafts, music, and dance to provide a tangible connection to the culture.

5.1.3 Children’s Subjective Experiences

Personal connections: Encourage children to share their own experiences and family stories related to
their local environment. Experiential learning: Organize field trips to local historical sites, museums, and
cultural events to provide hands-on learning experiences.

5.1.4Social and Cultural Activities

Community involvement: Involve community members in classroom activities, such as guest speakers,
storytellers, and artisans. Local celebrations: Celebrate local festivals and holidays within the school to deepen
cultural understanding and appreciation.

5.1.5Real-World Experiences

Service learning: Develop projects where students can engage in community service, such as
environmental clean-ups, helping in local gardens, or participating in community events. Resource utilization:
Teach students to identify and use local resources, such as libraries, parks, and cultural centers.

5.1.6 Civic Duty and Place Identity

Civic education: Incorporate lessons about local governance, community roles, and civic responsibilities
to help students understand their part in the community. Role models: Highlight stories of local individuals who
have made significant contributions to the community to inspire students.
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By focusing on these strategies, the curriculum can effectively foster a strong sense of cultural identity
among students, helping them to appreciate their environment and understand their role within their community.
This approach aligns with the educational principles suggested by Smith (2002), emphasizing the importance of
integrating local context and real-world experiences in education.

5.2 Students Can Learn to Be Where They Are in Class

Local phenomena can serve as a source for curriculum ideas by bridging the gap many students
experience between school and the rest of their lives. By drawing upon cultural, natural, economic, and civic
cultural features and addressing problems and opportunities encountered in their localregion, teachers can
demonstrate the value of mastering knowledge and skills that might otherwise seem abstract or meaningless.
Students often engage more with their learning when learning opportunities are situated in the broader
community outside the classroom. Enhanced student achievement often results from a shift in curricular and
instructional focus from thegeneral to the local (Smith, 2002).

Students become better global citizens when interacting with and critically assessing their own and
others’ perspectives. By teaching local culture more intentionally and implementing place-based education,
educators can help students learn to be present in their environment. This approach engages students as whole
human beings who seek intercultural communication to improve the world (Kim, 2020; Smith, 2002; Shih,
2018a, 2018Db).Integrating local culture and place-based education into the curriculum can indeed foster
students' awareness of their own cultural identity and the diverse perspectives of others. This approach
encourages critical thinking and intercultural communication, essential skills for becoming responsible global
citizens. By being more present and engaged in their environment, students learn to appreciate and respect
different cultures and viewpoints, which can lead to a more empathetic and inclusive worldview. The references
to Kim (2020) and Smith (2002) suggest a focus on the importance of cultural awareness and the benefits of
place-based education. This methodology helps students connect with their surroundings and communities,
deepening their understanding of cultural and social dynamics. Such educational practices not only enhance
students’ academic learning but also prepare them for the complexities of global citizenship.

6. Conclusion

The development of communitiesaretypicallyexplained by considering their economic history, human
capital deficits, and local labor market structures. Local culture is rarely considered to be a major factor in
development outcomes. However, empirical research rarely considers the role of local culture in fostering a
more complete understanding of community development. Instead, culture is often viewed as an outgrowth of a
particular region and as being dependent upon economic or other experiences, not as an independent force
(Brennan, 2024).

Culture and education are closely related, and the local culture of a community considerably influences
the lives of people within that community. This article focuses on strategies for developing a sense of cultural
identity in elementary school students exposed to the forces of globalization. The article presents an exploration
of Gregory A. Smith’s concept of place-based education and its potential application to the development of
cultural identity in Taiwan’s elementary schools (Hung, 2019). The article suggests that teachers can incorporate
elements of local culture into their teaching to help cultivate students’ cultural identity, which can thus help
students learn to appreciate their immediate environment and to be proud of their local heritage and culture. This
article can assist teachers in helping students develop a sense of cultural identity.
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