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Introduction

Park (2018) argues that a well-written test is an important thing that exam takers will receive from test
developers; to motivate them to fully exhibit what they can conceptually process and what they can execute in
real-life, realistic, and interactive test content and scenarios are used.

Danuwijaya (2018) found that the first step to better test item quality is to make sure items were created
with the test's intended purpose in mind and by an experienced test writer. It's conceivable that Filipino students
weren't exposed to the types of questions and objects used on the PISA reading comprehension test, which may
explain why they scored so poorly on the test.

According to Parris, Estrada et. al (2016), the 21st century's digital approach to teaching English
compared to its traditional equivalent, age uses different instructional strategies, incorporates different
technologies, and has different focuses. Teachers in the digital age use ICT tools to develop alternative
assessments with the goal of assessing "the student's ability to perform a task based on a learning outcome," as
opposed to teachers in the traditional classroom who design English language tests to gauge the amount of
knowledge that their students have accumulated. Moreover, they stress that by reducing the anxiety level
frequently associated with language production for second language learners, participation becomes inclusive
for all levels of English-language learners (ELL) and positively influences their levels of motivation and self-
confidence as well as classroom engagement and ultimately language learning. By using online response tools in
the classroom, instructors can see how well their students understand concepts and give each student a variety of
ways to participate in class. To evaluate student performance on these tasks considering various learning goals,
teachers can also use various project-based language learning tasks that encourage student participation. Task-
based and project-based learning encourage language acquisition, boost student-to-student communication, and
give students the chance to work collaboratively with their peers for extended periods of time while examining
and addressing a complicated question, problem, or challenge from the inside out.

As stated by Sutherland (2017), a genuine digital age learning environment also encourages teachers to
"think outside the box" when developing and implementing alternative digital age instructional approaches, as
well as when coming up with assessment techniques that allow students to show their knowledge and skills in
relation to the 4 C's, which stand for critical thinking, communication, collaboration, and creativity (Sutherland,
2017).

Gottlieb (2016) goes even farther to stress the value of taking learners' choices into account even as the
exams are being designed. He describes evaluation as a special framework with three components as follows:

Assessment as learning, in which he emphasizes the important role that learners' self-assessment and
reflection play in the development of their autonomy and responsibility for their own learning through setting
their own goals, keeping track of their progress, and reflecting on it, selecting the desired assessment task
projects, and using and maintaining a student portfolio.

Assessment for learning, which is comparable to formative assessment, because it enables teachers to
regularly gather data on students' progress to guide instruction and give students the necessary comments and
feedback.

Standardized tests, as well as unconventional performance-based or project-based evaluations, are all
examples of summative assessments of learning. Instead of relying solely on conventional testing formats that
neither resemble the technology-enhanced instructional approaches adopted inside the classroom nor effectively
reflect the actual skills and proficiency of the English language learners, alternative assessments that incorporate
ICT allow English teachers to evaluate, improve, and redirect their instruction in ways that can respond to the
needs of their students.

Assulaimani (2019) added that ICT-based summative and formative assessment methods should be used
in conjunction with "other forms of alternative assessments, e.g. students' portfolios and task- and project-based
language learning, may render as an even more valid and reliable way of assessing the students' achievement
and proficiency in a second language course," the author emphasizes. Innovative English teachers now have the
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chance to develop, customize, and validate more cutting-edge and effective tools of language learning
assessment thanks to the integration of ICT in new alternative methods of assessment that make it easier to
measure students' performance that traditional exams fail to test.

Editors (2019) explained that a student's skills and conceptual comprehension are evaluated through
performance tests, which are accurate simulations of real-world situations, and by creating a genuine product,
students demonstrate their understanding of a skill. Realistic simulations may be used in authentically created
performance assessments as long as they accurately reflect real-world circumstances. They are rated on
particular criteria and have clear objectives. With the use of these tests, ELL and non-ELL students alike are
given different opportunities to showcase their capabilities in a regular classroom setting. Performance tests
frequently require higher-level thinking, and if they are not carried out with clear instructions and expectations,
they may overwhelm ELL pupils. The fact that teachers have varying expectations makes it challenging to
compare this type of assessment. Performance evaluations could be regarded as judgmental assessments since
teachers may evaluate the outcomes based on previous beliefs about each student's work ethic and aptitude. A
rubric should be in place to ensure that performance assessments are stored properly. This type of evaluation
should be used to gauge a student's proficiency in the vocabulary standard being evaluated.

Grimes-Hillman et. al (2014) stated that writing, reading, and verbal evaluation should all be included in
multiple measure examinations in addition to pencil and paper. ELL students frequently fail to combine these
three skills when speaking, writing, or reading in the second language. To help ELL students demonstrate their
knowledge, all three topics are examined in a multiple measure assessment. Giving ELL pupils multiple-
measure tests gives them the chance to demonstrate their knowledge in various ways. When conducting this type
of examination, teachers can precisely identify a student's conceptual strengths and weaknesses. Teachers can
score multiple factors on multiple measure tests to determine the understanding of ELL pupils.

The latest assessment conducted by Program for International Student Assessment (PISA) showed that
15 years old Filipinos average reading performance, Mathematics, and Science scores is among the lowest in all
PISA-participating nations in which the Philippines ranked 76 over 76 countries in 2018 (Education GPS -
Philippines - Student Performance (PISA 2018, 2022).

Nonetheless, the evaluation has also indicated that the overall number of learning activities in the
Philippines was among the highest, as the Philippines ranked first out of 63 nations for the largest average
number of learning activities.

The research gap of this study was focus on bombarded activities given by the teachers, yet the annual
report of scores is still in a low rate therefore there is a big possibility that the student is not interactive in the
class discussion, and for some instances, teacher doesn’t meet the trends and achieve the standard when it comes
to creating language assessments.

Specifically, this study sought to answer the following questions:

1. What is the profile of the respondents in terms of:
1.1. Age
1.2. Length of Service
1.3. Educational Attainment
1.4. Designation

2. What is the level of competency on the three dimension of language assessment of the ESL Teachers in

terms of:

2.1. Skills
2.2. Knowledge
2.3. Principles

3. Based on the findings, what are the recommendations that can be formulated?

Methods

This study uses a quantitative descriptive research method to determine the three dimensions of language
assessment among ESL Teachers. Descriptive research is a type of study designed to give a picture of the people
or events under investigation. This descriptive approach emphasizes the "what" of the study topic above the
"why" (Bhat, 2022). Descriptive research is designed to make sure that there is no bias in the collection of data
and at the same time to reduce errors in interpreting the data collected. Usually, the researchers use this kind of
research to obtain firsthand data from the respondents for them to formulate conclusions and recommendations
for the study. Specifically, the researchers use descriptive survey research design in this study.

In this study, purposive sampling technique was used to select the participants.The information was
gathered through the help of the respondents who actively answered the survey questionnaire, which are the 33

73 | Page www.ijlrhss.com



International Journal of Latest Research in Humanities and Social Science (IJLRHSS)
Volume 07 - Issue 02, 2024
www.ijlrhss.com || PP. 72-80

public English teachers in Junior High School from different schools’ division in the Philippines, to determine
the efficiency of the three dimensions of language assessment among the ESL Teachers.
The following statistical treatment and tools are used to interpret the data gathered.
Percentage - the study determined the proportion of respondents for each category in the profile.
Formula: Percentage = F/N x 100%
Where: F — frequency
N — Population
Frequency - This is used to determine the number of respondents based on profile.
Weighted Mean - This was used by the researchers to determine the descriptive Study on the Three Dimensions
of Language Assessment among ESL Teachers.
Formula: WM = Xfx/N
Where: WM — weighted mean;
N — Sample size;
>fx — sum of products of the frequency with weights

Results

@ Less than 20

® 20-30

® 31-40

@ 41-50
‘ @51-60

Figure 1 Percentage of respondents based on their ages

. Personal Profile

Age:

33 responses

This statistic reveals that 48.5 percent of English as Secondary Language (ESL) teachers are between the ages of
20 and 30, 33.3 percent of respondents are between the ages of 31 and 40, and 12.1 percent of respondents are
between the ages of 41 and 50. This merely indicates that 6.1% of responders may be between the ages of 51
and 60. Thus, majority of the respondents aged 20-30.

Length of Service:
33 responses

@ Less than 5 years
@® 5- 10 years

@ 11 - 20 years

@ 21 - 30 years

@ 31-40 years

@® 41 -50 years

@ 51-60 years

Figure 2 Percentage of respondents based on their length of service
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Figure 2 displays that 48.5% of respondents had taught for fewer than five years in a public-school
setting. About a third (33.3%) had taught for five to ten years, another 12.1 % for eleven to twenty years, and
6.1 % for twenty-one to thirty years. Hence, majority of the teachers who answered the survey questionnaire
have less than five years’ experience in teaching and implies that most of the respondents are still neophytes in
the field of teaching.

Educational Qualification:

33 responses

Certificate in Teaching (ESL/EFL)|—0 (0%)

Diploma in Teaching (ESL/EFL)| 0 (0%)
Bachelor of Arts Degree 1 (3%)
Bachelor of Science Degree |[—0 (0%)
Bachelor of Secondary Educati... 25 (75.8%)
Masters Degree 8 (24.2%)

Doctoral Degree 1(3%)

=)
2
)
by

20 25

Figure 3 Percentage of respondents based on their educational attainment

Figure 3 indicates that there are 75.8 percent of respondents who have Bachelor of Secondary Education
degree, next is master’s degree that has 24.2 percent followed by Bachelor of Arts and Doctoral Degree which
have 3 percent. This only means that among the ESL teachers who gave responses to the survey questionnaire
larger population are graduates of Bachelor of Secondary Education which are still exploring and taking every
step slowly in the teaching industry.

Designation:
33 responses

@ Teacher |

@ Teacher i

@ Teacher Il

@ Master Teacher |
@ Master Teacher |l

Figure 4 Percentage of respondents based on their position or designation

Figure 4 shows that 81.8 percent of the respondents are designated as Teacher I. On the other hand, 9.1%
of the respondents are Teacher |1, 6.1% of the respondents are Teacher Il and only 3% of the respondents hold
Master Teacher | position. Therefore, most of the respondents hold Teacher | positions or Proficient Teachers
and only a selected few are considered Highly Proficient Teachers (Teacher I11 to Master Teacher positions).
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I1. Language Assessment Literacy Questionnaires

Knowledge as Language Assessment Dimension
and Its Component Results

H 1-To a small extent W 2-To some extent M 3-To a great extent 4-To a very great extent

Figure 5 Number of respondents who answered for each knowledge components

No. Dimensions: Knowledge Mean Score of 33 Respondents
1 lcan compare approachesfor language teaching and assessment, &.9. communicative lanquage testing, task-based assessment 29
1 I canandyze trends in second language acquisition and their impact an lanquage assesement, &.g., matvation, erasé-inguistic infuence, and leame 29
3 Lcaninterpret reiabity, validty, authentcty, and practicalty in lanquage assessment and its implications. 29
4 leandfferentiate cancepts related to assessment paracigms: radtional. |versus afemative; nomreferenced and citerion-referanced tesing. 28
5 lcandifferantiate maor purposes and relsted decision-making for lanquage testing: placament achievernent proficiency, etc 28
6 lcan explain major steps in developing tests: test purpose, construct definton, cantent specifications, fest specfications, etc. 28
T Iean evaluate the kind of washback that assessments can have an leaming, teaching, context curricula, and ingftitions. 276
8 lcan contrast assessment methods, with their advantages and disadvantages; tests, parfalos, performance assessment, ssff. and pesr-assessmen 0
9 lcan aniculate the nature, purpose, and design of scoring rubrics; for example, holstic and analyic 29
10 canrecognize what feedback implies within a formative assessment paradigm 297
11 Lcanexplain myown beliefs, atttuds, context and needs for assessment 115
Average of Respondents for Knowledge 292 Toagreat extent

Figure 6 Implementation of Excel formulas for calculating the mean score on respondents’ knowledge

Figure 5 shows each 11 statements has a verbal interpretation based on the description of Likert-scale
representation:
0-1.49 = to a small extent
1.50 — 2.00 = to some extent
2.10 — 3.49 = to a great extent
3.50 — 4.00 = to a very great extent

K stands for Knowledge and numbers 1-10 have equivalent components that can be seen in Figure
6. Primarily, K1 with a mean score of 2.91 and a verbal interpretation of to a great extent supported what Parris,
et al. (2016) said: that task-based and project-based learning help students learn languages, improve
communication between students, and give students the chance to work with their peers for long periods of time
while looking at and solving a difficult question, problem, or challenge from the inside out. Next, K2 with a
mean score of 2.91 and a verbal interpretation of "to a great extent" backed up the assertion by Belfiore, G. and
Lash, D. (2017) that a vocabulary multiple-choice test might ask students to say a word, define it, use it in a
phrase or a story, use it in a poem, or look up synonyms and antonyms. A teacher can tell if a student knows
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how to use a word by seeing how it is used in different situations. If a student can say the word and give a
dictionary definition, but can't explain what it means, the teacher may think that the student still needs help
understanding it. The teacher might then plan changes and extra help in future lessons to help the student
understand the phrase better. Next, K3 has a mean score of 2.97 and a verbal description of to a great extent.
This continues to support Belfiore, G. and Lash, D. (2017) claim that a teacher must be very careful and
thorough when creating assessments. The average score for K4 is 2.85, and the verbal description is to a great
extent. The average score for K5 is 2.82, and the verbal description is still to a great extent. With a mean score
of 2.85 and a verbal description of "to a great extent" for K6, a mean score of 2.76 and a verbal interpretation of
"to a great extent" for K7, and a mean score of 3.03 and a verbal interpretation of "to a great extent" for K8,
Grimes-Hillman, et al. (2014)'s claim that writing, reading, and verbal evaluation should all be included in
multiple-measure exams along with pencil and When speaking, writing, or reading in a second language,
English-language learners (ELL) often don't use all three of these skills together. A multiple measure assessment
looks at all three topics to help ELL students show what they know. When ELL students take tests with more
than one measure, they can show what they know in different ways. When teachers give this kind of test, they
can find out exactly where a student's conceptual strengths and weaknesses are. Teachers can find out how much
ELL students understand by giving them tests with more than one measure. K9 has a mean score of 2.91 and a
verbal description of to a great extent. K10 has a mean score of 2.97 and a verbal description of to a great extent.
Finally, the average score for K11 is 3.15, and the verbal interpretation score is to a great extent.

We can conclude that the highest score for Knowledge goes to K11 (I can explain my own beliefs,
attitudes, context, and needs for assessment) and the lowest score for this dimension of language assessment is
K7 (I can evaluate the kind of washback that assessments can have on learning, teaching, context, curricula, and
institutions.) From this, we could infer that teachers find it easy for them to explain their beliefs, attitudes,
context, and needs for assessment since this statement of their ability is subjective and personal. This also means
that they are aware of their own values that will help them to realize why they are doing assessments that will be
consistent with these values. On the other hand, the researcher thinks that most of the teachers do not fully
understand the word “washback” in assessment which served as the reason why most of them scored
themselves with a very low capacity to evaluate it.

DIMENSION OF SKILLS AND ITS COMPONENT
RESULTS

1-To a small extent M 2-To some extent 3-To a great extent 4-To a very great extent

@] [

Idad |

S8 S9 S10 S11 S12 S13 K14

[{22] 122
B J

Figure 7 Number of respondents who answered for each skills’ components
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No. Dimensions: Skills Mean Score of 33 Res pondents
1 lcanalign cumiculum objectives, instruction, and assessment 32

2 I canplan, imglement, monitor, record, and report student language development. 318

3 lcancommunicate and provide feedback on students' assessment performance (norm- and criterion-referenced) to parents and students. 3

4 Icancollect formal data (2.g., through tests) and informal data (while observing in class) on students' language development. 3

5 lcanimprove instruction based on assessment results and feedback 309

6 | canutiize multiple methods and altemative means of assessment to make decisions based on substantive information. 100

T Icanconstuct test specfications (or blueprints) to design parallel forms of a test 285

8 lcandesign assessments that are reliable, authentic, fair, ethical, practical, and interactive. 297

9 I canwnte selected-response tems such as multiple-choice, frue-false, and matching. 336

10 Tcanimprove test items after item analysis, focusing on items that are either too difficult too easy, orunclear. 3.06

1 |can design consiructed-respanse items (for speaking and writing), along with rubrics for assessment. 306

12 lcaninfer students'strengths and weaknesses based on data. 32

13 lcan interpret data related to test design, such as item dificutty and item discrimination. 109

14 Icanrun operations on Excel; for example, descriptive statistics and reliability correlations 282

Average Score of Respondents for Skills 3.10 To a great extent

Figure 8 Implementation of Excel formulas for calculating the mean score on respondents' skills

Figure 7 unveils each 14 statements with verbal interpretation based on the description of Likert-scale
representation. S stands for Skills and numbers 1-10 have equivalent components that can be seen in
Figure 8.S1 with an average score of 3.21, or to a great extent when translated verbally. Following S1 with a
mean score of 3.18 and a verbal interpretation of "to a great extent," we get S2. To a great extent is the verbal
interpretation of both S3 and S4, with a mean score of 3.27. An S5 average score of 3.09 indicates that the skill
is exercised to a great extent. With an average of 3.00 and a verbal description of "to a great degree" for S6, 2.85
and a verbal interpretation of "to a great extent” for S7, and 2.97 and a verbal interpretation of "to a great extent"”
for S8. The average rating for S9 is 3.36, and it’s described as done to a great extent. The mean score for S10
and S11 is 3.06, and both have a verbal description of to a great extent. The average teachers got for S12 is 3.21
and are able to describe their experience as "to the great extent" verbally. Last but not least, the mean score for
S13 is 3.09, and the mean score for verbal description of S14 is to a great extent, whereas the mean score for
S14is 2.82.

With this, S9 (I can write selected-response items such as multiple-choice, true-false, and matching) got
the highest score for the skills in language assessment of 33 English as Second Language (ESL) teachers have.
To the contrary, S14 (I can run operations on Excel; for example, descriptive statistics and reliability
correlations) is the skill that teachers think there is still need for improvement.

Dimension of Principles and Its Component
Results

P2 P3 P4 P5 P6 P7 P8

B 1-To a small extent W 2-To some extent 3-To a great extent 4-To a very great extent

Figure 9 Number of respondents who answered for each principles’ components
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No. Dimensions: Principles Mean Score of 33 Respondents
1 lcanclearlyinformthe inferences and decisions that derive from scoresin assessments. 300
2 lcanuse assessment results for feedbackto influence language leaming, not other construct-ielevant sourcas (&.q., personal bias towards a student). 3.06
3 lcantreat all students, or users of language assessment, with respect kK]
4 Icanuse tests, test processes, and test scores ethically. 3
5 |can provide assessment practices that are fair and non-discriminatory. A4
6 Icancriique the impact and power standardized tests can have and has a stance towards them. 282
T Icanobserve quidelines for ethics used at the institution regarding language assessment. 291
8 lcanciticize extemal tests based on their quality and impact 265
9 Icanimplement iransparent language assessment practices; informs students of what, how, and why of assessment. 300
10 I'canimplement democratic language assessment practices, by giving students apportunities to share their voices about assessment A
Average Score of Respondents for Principles 307 Toa great extent

Figure 10 Implementation of Excel formulas for calculating the mean score on respondents' principles

Figure illustrates each 10 statements with verbal interpretation based on the description of Likert-scale
representation. P stands for Principles and numbers 1-10 has equivalent components that can be seen in
Figure 10.All the components for principles also got a mean score that is equivalent “to a great extent”. This
means that all of 33 ESL teachers do adhere to these principles whenever they are to create a language
assessment.

Consequently, the 33 ESL teacher-respondents scored themselves the highest in P3 (I can treat all
students, or users of language assessment, with respect.) and the lowest in P6 (I can critique the impact and
power standardized tests can have and have a stance towards them.) We could deduce that ESL teachers
strongly believe in the diversity of our learners and as a result we must take note of these differences — the
possible advantages and disadvantages the students will encounter as they perform the assessment. Conversely,
they suppose they have the least control on the weight and significance of standardized exams, as it is generally
accepted that a class's poor performance on a standardized test is a reflection of the teacher's teaching style.

Discussion
Over-all Scores Disparity between the Three
Dimensions of Language Assessment
3.1 3.1

3.07
3.05

2.95
2.9

2.85

2.8
KNOWLEDGE SKILLS PRINCIPLES

Figure 11 Over-all Disparity between the Three Dimensions of Language Assessment

Figure 11 depicts the gap between the three dimensions of language assessment as Skills placed first with
a mean score of 3.10 percent, followed by Principles with a mean score of 3.07%, and Knowledge positioned
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last with a mean score of 2.92%. Therefore, many ESL teachers trust that they have the skills to create an
effective and efficient language assessment. They are also familiar with the different language assessment
principles that serve as a guide in creating assessment tools. Unfortunately, they are not familiar with the terms,
concepts, and approaches to language assessment. The respondents must have not felt confident that the
assessment instruments that they have made adhere to the 7 Principles of Language Assessment — Reliability,
Validity, Wash back, Practicality, Transparency, Authenticity, and Purpose. Moreover, a connection to the
lowest scoring component of Knowledge (K7) can be linked to ESL teachers lowest scoring Principles
component (P6); ESL educators have trouble appraising the wash back that assessments can have on learning,
teaching, etc., therefore they struggle to remark on the influence of standardized examinations and modify
accordingly.

As a result of this study, the researcher has concluded that a descriptive study of three dimension of
language assessment have clearly define the characteristics that the teachers should possess for today’s setup of
education system, despite of constant change of education system, teachers should possess a life-long learning
experiences for their student or learners to develop skills and capabilities using the different dimensions of
language assessment. Assessing students with the integration of technological advancement will also ensure
student progress as they have the most accessible and wide variety of resources that can be used as a reference
for them to be able to understand the lesson critically and skilfully. All instructors should be invited to
assessment training so that they may be refreshed on the latest methods for creating and discriminating test
items, as well as the most significant terminology linked to assessment.
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