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Abstract: This paper presents the findings of a comprehensive survey conducted in Jharkhand, India, to assess 

the barriers to quality of education received by girls in the state.  The data was collected by conducting a survey. 

The results of the survey reveal a complex landscape of educational quality for girls in Jharkhand. While there 

have been significant improvements in access to education in recent years, disparities in the quality of education 

persist. The paper discusses these findings in the context of the broader education policy landscape in Jharkhand 

and the Government of India's initiatives to promote girls' education. In conclusion, this paper contributes to the 

ongoing discourse on quality girls' education in India, shedding light on the critical issues and opportunities in 

Jharkhand. 
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Introduction 
Education is a fundamental human right, serving as a cornerstone for individual empowerment and 

societal progress. It is a powerful tool that has the potential to break the cycle of poverty and inequality, 

fostering a brighter future for all. However, access to quality education has not been uniform across different 

segments of society. One particularly vulnerable and marginalized group that has faced persistent barriers to 

education is tribal girls. This research paper seeks to shed light on the critical issue of providing quality 

education to tribal girls, recognizing its pivotal role in achieving inclusive development. 

Access to quality education for tribal girls is a topic of paramount importance, as it intersects with 

various facets of development, such as gender equality, poverty alleviation, and social justice (Power, 2015). 

Indigenous and tribal communities have long experienced systemic discrimination, socio-economic exclusion, 

and geographical isolation, which has severely limited their access to education (Chakraborty, 2013). Among 

these marginalized groups, tribal girls often face the double burden of gender and ethnic-based discrimination, 

making their educational journey even more challenging. 

Historically, the educational experiences of tribal girls have been marred by a lack of infrastructure, 

inadequate resources, and culturally insensitive curricula (Power, 2015). These factors have contributed to high 

dropout rates and limited educational attainment among tribal girls. In the absence of quality education, tribal 

girls are denied the opportunity to develop essential skills, knowledge, and self-confidence, hindering their 

personal growth and prospects for a better future (Arya & Chauhan, 2012). 

The consequences of limited access to quality education for tribal girls extend far beyond the classroom. 

It perpetuates a cycle of poverty, illiteracy, and social exclusion. Furthermore, it reinforces traditional gender 

roles and norms within tribal communities, restricting the potential for gender equality and women's 

empowerment (Unnithan-Kumar, 1991). Addressing these challenges necessitates a comprehensive and 

inclusive approach to education for tribal girls. This approach must consider the unique cultural and socio-

economic contexts of tribal communities, recognizing their traditional knowledge systems and values. 

This research paper aims to explore the multifaceted issues surrounding the education of tribal girls, from 

barriers to access to the design of culturally sensitive curriculum. By examining existing policies, initiatives, and 

best practices from around the world, we hope to provide insights into effective strategies for improving the 

quality of education for tribal girls. In doing so, we aim to contribute to the broader discourse on inclusive 

development and the achievement of the United Nations Sustainable Development Goals, particularly Goal 4 

(Quality Education) and Goal 5 (Gender Equality). 

In conclusion, the education of tribal girls is a pressing concern that requires urgent attention and action. 

Quality education is not only a fundamental human right but also a powerful catalyst for positive change in the 

lives of tribal girls and their communities. This research paper seeks to explore the multifaceted challenges and 

potential solutions in the pursuit of quality education for tribal girls. By doing so, we hope to pave the way for a 

more equitable and inclusive future, where all girls, regardless of their background, have the opportunity to 

unleash their full potential through education. 
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Literature Review 
Quality education is a fundamental human right that serves as a stepping stone to a brighter future for 

individuals and societies. However, ensuring access to quality education for marginalized and vulnerable 

groups, such as tribal girls, remains a challenge in many parts of the world. This literature review aims to 

provide insights into the existing research on the topic of quality education for tribal girls, focusing on the 

barriers they face and the strategies employed to overcome these challenges. Additionally, this review includes a 

specific section on the state of Jharkhand in India to highlight regional variations in the experiences of tribal 

girls. 

Access to quality education for tribal girls is a matter of social justice and equity (Power, 2015). In India, 

a country with a significant tribal population, the challenges are particularly pronounced. Tribal communities in 

India have historically faced discrimination, social exclusion, and economic disparities (Deshpande, 2010). 

These factors intersect with gender-based discrimination, making the educational journey of tribal girls even 

more arduous. Here, we delve into the existing literature to explore the multifaceted issues surrounding quality 

education for tribal girls. 

 

Barriers to Quality Education for Tribal Girls 

Several barriers impede the access to and quality of education for tribal girls. Gender discrimination is a 

pervasive issue in many tribal societies (Koburtay, Syed & Haloub, 2020). Tribal girls often face discrimination 

within their own communities, which can affect their access to education. Traditional gender roles may 

prioritize boys' education over that of girls. Economic factors, such as poverty and the need for girls to 

contribute to household income, often lead to early dropout rates (Nayak & Kumar, 2022). Poverty is prevalent 

among tribal communities, and this economic hardship often forces families to prioritize immediate economic 

needs over education. The cost of education, including uniforms and textbooks, can be a significant burden on 

tribal families. One of the primary challenges in providing quality education to tribal girls is the lack of proper 

infrastructure and resources in tribal areas (Ghosh, 2007). Many tribal communities live in remote and 

underserved regions where schools are often poorly equipped and lack essential facilities such as classrooms, 

toilets, and libraries. Geographical isolation also plays a role, as many tribal communities are located in remote 

areas with limited access to schools and educational infrastructure. Additionally, social and cultural factors, such 

as early marriage and traditional gender roles, restrict girls' participation in formal education (Bokil, 2002).  

 

Initiatives and Strategies for Improvement 

Despite these challenges, there have been noteworthy initiatives and strategies to improve the quality of 

education for tribal girls. One such approach is the establishment of residential schools specifically designed for 

tribal students. These schools provide an environment conducive to learning and address issues related to access. 

Additionally, scholarships and financial incentives have been introduced to encourage tribal girls to continue 

their education (Ghosh, 2007). Engaging tribal communities in the education of their girls is crucial. 

Community-based organizations and initiatives have been successful in creating awareness and mobilizing 

support for education among tribal populations.  

 

Case of Jharkhand 

In the context of India, Jharkhand stands out as a state with a significant tribal population. The state has 

made efforts to address the educational disparities faced by tribal girls. The Mukhya Mantri Kanya Utthan 

Yojana, a state government scheme, provides financial assistance to tribal girls to promote their education and 

prevent early marriage. Moreover, Jharkhand has established Eklavya Model Residential Schools to cater to the 

educational needs of tribal children, with a focus on girls' empowerment. Despite these initiatives, Jharkhand 

still grapples with significant challenges in providing quality education to tribal girls. The state's hilly and 

forested terrain poses logistical challenges in establishing schools and ensuring their accessibility (Nayak & 

Alam, 2022). Moreover, issues related to teacher recruitment and retention, as well as the quality of education 

imparted, need further attention. 

The provision of quality education for tribal girls is a critical aspect of achieving inclusive development 

and social justice. While there are significant challenges, various initiatives and interventions are making 

positive strides towards improving access to education and the quality of education for tribal girls. These efforts 

not only empower individual tribal girls but also have the potential to transform entire tribal communities. 

Investing in the education of tribal girls is not only a matter of equity and human rights but also a pragmatic 

approach to addressing poverty, gender inequality, and social exclusion within tribal societies. By prioritizing 

quality education for tribal girls and ensuring that it is culturally sensitive and inclusive, we can pave the way 

for a brighter future where every girl, regardless of her background, can reach her full potential through 

education. 
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Methodology 
This study employs a mixed-methods research design, utilizing a survey instrument administered through 

Google Forms. The survey combines quantitative and qualitative questions to comprehensively investigate the 

research objectives, allowing for a nuanced understanding of the topic. This methodology outlines the research 

design and data collection procedures for a mixed-methods survey on the quality of girls' education. By 

combining quantitative and qualitative data, this study aims to provide a comprehensive understanding of the 

challenges and opportunities in the selected regions. 

 

Survey  
The survey instrument is designed to gather both quantitative and qualitative data, addressing the 

research objectives. It includes the following components: 

 

Quantitative Questions: 

● Demographic information (age, gender, educational background, etc.) 

● Questions related to access to education (school enrollment, distance to schools, transportation, etc.). 

● Questions about the quality of education (school infrastructure, teacher quality, availability of learning 

materials, etc.). 

 

Qualitative Questions: 

● Open-ended questions inviting participants to share their experiences, challenges, and suggestions related 

to girls' education quality in their region. 

● Descriptive questions to gather narratives and detailed insights from participants. 

 

Data Collection Procedure 

The survey instrument is hosted on Google Forms, ensuring ease of access and compatibility across 

various devices. The survey link is distributed through multiple channels, including email invitations, social 

media platforms, and relevant online communities or forums. Participants are informed about the purpose of the 

study, their rights as participants, and the confidentiality of their responses. They are encouraged to provide 

honest and thoughtful answers. 

 

Data Analysis 

Quantitative data collected through multiple-choice questions will be analyzed using statistical software. 

Descriptive statistics, such as frequencies, means, and standard deviations, will be computed to summarize the 

data if required.  

Qualitative data from open-ended questions will be transcribed and coded. Thematic analysis will be 

used to identify recurring themes and patterns in participants' responses. Qualitative and quantitative data will be 

integrated to provide a holistic understanding of the research topic. 

 

Ethical Considerations 

Ethical considerations include obtaining informed consent from participants, ensuring data privacy and 

confidentiality, and adhering to ethical guidelines and regulations related to research involving human subjects. 

 
Data Representation and Analysis 

Quantitative 

1. Gender 
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The data analysis reveals a notable gender disparity in survey responses as male responses are 61.5% 

while female responses are only 38.5% , with a higher participation rate from male respondents. This finding 

underscores the importance of considering gender-specific factors in the interpretation of survey results, as well 

as the potential need for targeted outreach efforts to encourage greater participation among female participants. 

Understanding the gender dynamics in survey responses is essential for achieving a more inclusive and 

representative dataset, ensuring that research findings accurately reflect diverse perspectives and experiences. 

 

2. Age 

 
The dataset reveals a notable trend, with a higher proportion of survey responses originating from 

individuals within the age group of 18-25. This demographic, often characterized as young adults, exhibited a 

significant level of engagement with the online survey. Their active participation provides a valuable 

perspective on the research topic and underscores the relevance of the study to this age cohort, shedding light on 

their attitudes, perceptions, and preferences (Checkoway & Richards-Schuster, 2003). The increased 

representation of individuals aged 18-25 within the dataset enriches the study's findings and enhances the 

comprehensiveness of the analysis. 

 
3. What kind of schools are available in the village? 

 
This dataset comprises information on an equal number of private and government schools within a 

village setting, offering a comprehensive view of educational institutions in the area. Notably, it also includes 

data on a smaller number of private-aided schools, highlighting the educational landscape's diversity. This 

dataset can serve as a valuable resource for educational research, policy analysis, and decision-making 

processes, shedding light on the distribution and characteristics of schools within the village, potentially 

informing strategies to enhance educational equity and access. 
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4. Are teachers of different subjects available in school? 

 
In the survey assessing the availability of teachers teaching various subjects in the village, the data 

reveals a noteworthy trend: a significant majority of respondents have reported "no" as the prevailing answer. 

This indicates a widespread dearth of qualified educators covering diverse subjects in the village. The 

implications of this data highlight critical challenges in delivering a well-rounded education, potentially 

hampering students' access to a broad spectrum of knowledge (Kumar, 2008). Addressing this issue is 

paramount to ensuring equitable and comprehensive educational opportunities for the community, underscoring 

the need for targeted interventions and resource allocation in the education sector. 

 

5. Do teachers come regularly to school? 

 
35.9 percent respondents reported that teachers consistently attend school, indicating a positive trend. 

However, 33.3 percent believed that only a few teachers regularly show up, suggesting room for improvement. 

Worryingly, 30.8 percent claimed that no teachers attend regularly, highlighting a significant challenge in 

ensuring consistent teacher presence. These findings underscore the need for targeted interventions to enhance 

teacher attendance, ultimately contributing to improved educational outcomes and student experiences. Kumar 

(2008) vividly highlights the issue and also implies how a sense of responsibility is required in the teachers. 

 

6. Do girl students continue their studies after 10th grade? 

 
In the data presented, an overwhelming 92.3 percent of respondents affirmed that girls persist in their 

educational journey beyond the 10th grade. This striking majority underscores a positive societal shift towards 

recognizing the importance of continued education for girls, highlighting progress in fostering gender equality 
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and empowering girls to pursue higher levels of learning. Such data reflects not only an acknowledgment of the 

intrinsic value of education but also its transformative potential in shaping more equitable and inclusive 

societies. These findings serve as a testament to the collective commitment towards breaking barriers and 

enabling girls to achieve their educational aspirations. 

 

7. Do you think that education for girls needs more support? 

 
In our survey, a striking 94.9% of respondents expressed a strong consensus, highlighting the pressing 

need for increased support in the realm of girls' education. This overwhelming majority underscores a collective 

recognition of the importance of bolstering educational opportunities for girls, signaling a shared commitment to 

fostering a more equitable and inclusive future. These findings illuminate a resounding call to action, 

emphasizing the urgency of investing in girls' education as a pivotal step toward positive societal transformation 

(Rupavath, 2016). 

 

Qualitative 

In analyzing the responses to the question, "What are the major obstacles to quality education?" from our 

survey, several recurring themes emerged. The qualitative data collected through open-ended responses were 

coded and categorized into the following key themes: 

 

Lack of Infrastructure and Resources: 

Many participants highlighted the inadequacy of school infrastructure, including poorly maintained 

buildings, a lack of classrooms, and insufficient teaching materials which is also highlighted across various 

studies (Ghosh, 2007). Resource limitations, such as a shortage of textbooks, computers, and educational tools, 

were commonly mentioned as hindrances to quality education. Participants from rural and remote areas 

emphasized the difficulties faced by students in accessing schools due to long distances and inadequate 

transportation infrastructure.  

 

Qualified and Motivated Teachers: 

Several respondents pointed out the importance of having well-trained and motivated teachers. They 

noted that teacher absenteeism, lack of teacher training, and low teacher morale negatively impact the quality of 

education. The quality of teaching was perceived as a crucial factor affecting students' learning outcomes 

(Aparajita & Vijaya, 2009). 

 

Cultural and Social Norms: 
Cultural and societal norms that prioritize early marriage over education for girls were discussed as a 

significant obstacle. These norms vary by region but are seen as perpetuating gender disparities. Traditional 

attitudes towards certain castes or tribal groups were also mentioned as influencing educational access. 

 

Issues in School: 

Several respondents mentioned large class sizes and high teacher-student ratios as impediments to 

personalized learning and teacher-student interaction. They argued that smaller class sizes would facilitate more 

effective teaching. Lack of parental involvement in their children's education was noted as a factor that hinders 

quality learning experiences. Participants stressed the importance of parents' role in motivating and supporting 

their children. 

In conclusion, the thematic analysis of responses revealed that obstacles to quality education are 

multifaceted and interconnected. These obstacles encompass not only infrastructural and resource-related 
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challenges but also deep-seated social, cultural, and economic factors that affect access and quality. Addressing 

these barriers will require a holistic approach that involves government policies, community engagement, and 

efforts to promote gender equality and socio-economic development. 

Another open ended question asked was ‘What are a few steps that need to be taken to provide quality 

education to every child?’ The responses to the question about steps to provide quality education to every child 

reveal several recurring themes and suggestions: 

 

Equitable Access and Inclusivity: 
Many respondents emphasized the importance of ensuring that every child, regardless of their 

background or circumstances, has equal access to education. This includes addressing geographical disparities 

and providing education in remote areas. Respondents highlighted the need for inclusive education that 

accommodates children with disabilities, marginalized communities, and diverse cultural backgrounds. Padhi 

(2016) also talks about how inclusive educational practices lack in tribal settings and through engaging in more 

inclusive practices, there can be a huge difference. 

 

Teacher Quality and Training: 
Teacher Training: Several participants stressed the significance of well-trained and motivated teachers. 

They suggested that ongoing teacher training programs should be implemented to improve teaching skills and 

pedagogical techniques. Teacher-Student Ratio: Some respondents recommended reducing the teacher-student 

ratio to enable more personalized attention and effective learning. 

 

Curriculum and Learning Materials: 
Many participants advocated for a curriculum that is relevant, up-to-date, and culturally sensitive. They 

suggested that the curriculum should be designed to meet the needs and interests of the students. Access to 

Learning Materials: Respondents highlighted the importance of providing adequate learning materials, including 

textbooks, digital resources, and libraries, to enhance the learning experience. Some participants suggested the 

use of interactive teaching methods, such as group discussions, projects, and hands-on activities, to make 

learning more engaging and effective. Feedback Mechanisms: Respondents also highlighted the importance of 

feedback mechanisms that allow students to express their opinions and concerns regarding their education. 

 

Parental and Community Involvement: 

Several respondents emphasized the role of parents in their child's education. It is suggested that parents 

should be actively involved in their child's learning and school activities (Krishna & Prathiba, 2016). Some 

participants mentioned the importance of community support and collaboration with local organizations to 

create a conducive learning environment. 

 

Quality Infrastructure and Facilities: 

Many respondents stressed the need for safe and well-maintained school buildings with proper sanitation 

facilities. They believed that a conducive physical environment is essential for quality education. Digital 

Infrastructure: A few participants recommended investing in digital infrastructure and internet connectivity, 

especially in remote areas, to facilitate e-learning and access to online resources. Several respondents called for 

increased government funding and budget allocation for the education sector. They believed that more financial 

resources are needed to implement quality education initiatives. Accountability and Monitoring: Some 

participants emphasized the need for strong accountability mechanisms to ensure that allocated funds are 

effectively utilized. 

 

Teacher Motivation and Support: 
A few respondents suggested providing teachers with motivational incentives, such as recognition and 

rewards, to enhance their commitment to quality education. A couple of participants highlighted the importance 

of mental health support for teachers to help them cope with the challenges of their profession.  

 

Conclusion 
In examining the barriers to the quality of education for tribal girls in Jharkhand, our study has revealed a 

complex web of challenges that hinder their access to quality learning experiences. These challenges span a 

wide spectrum, from infrastructural limitations to cultural biases, economic constraints, and gender disparities. 

This research underscores the critical need for targeted interventions and policy reforms to address these 

multifaceted issues and ensure that tribal girls in Jharkhand receive the quality education they deserve. 



International Journal of Latest Research in Humanities and Social Science (IJLRHSS) 

Volume 06 - Issue 09, 2023 

www.ijlrhss.com || PP. 212-219 

219 | Page                                                                                                                        www.ijlrhss.com 

One of the primary barriers identified in our study is the inadequacy of school infrastructure in many 

tribal areas (Brahmanandam & BosuBabu, 2016).. Insufficient classrooms, lack of sanitation facilities, and a 

dearth of learning resources hinder the conducive learning environment necessary for quality education. 

Addressing these infrastructural deficits through increased investment and targeted development initiatives is 

imperative to improve the quality of education. 

Gender discrimination, both within and outside tribal communities, continues to pose a significant 

challenge. Deep-rooted traditional gender roles often prioritize boys' education over that of girls, perpetuating 

inequality. Empowering tribal girls through awareness campaigns, scholarships, and community mobilization 

efforts can challenge these norms and create an environment where girls' education is valued and supported. 

Economic constraints further compound the challenges faced by tribal families. Poverty forces families to 

prioritize immediate economic needs over education-related expenses. Implementing targeted financial 

incentives and scholarship programs can alleviate this burden and encourage higher enrollment and retention 

rates among tribal girls. 

In conclusion, the barriers to quality education for tribal girls in Jharkhand are formidable but not 

insurmountable. This research serves as a clarion call to policymakers, educators, and stakeholders to recognize 

the urgency of addressing these challenges and implementing evidence-based solutions. Quality education is not 

just a fundamental human right; it is a catalyst for breaking the cycle of poverty, empowering girls, and driving 

inclusive development. By prioritizing the removal of barriers and ensuring equitable access to quality education 

for tribal girls, we can pave the way for a brighter, more equitable future for Jharkhand and beyond.  
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