
International Journal of Latest Research in Humanities and Social Science (IJLRHSS) 

Volume 06 - Issue 02, 2023 

www.ijlrhss.com || PP. 131-138 

131 | Page                                                                                                                       www.ijlrhss.com 

 

Observation of online vs on-campus teaching strategies 
 

Siham Abukhalaf 
The British University in Dubai, Dubai, UAE  

 

(1) Introduction 
It is widely accepted that “teaching” is an instructional method, which supports the “learning” process. 

In other words, the primary aim of teaching is focused on students, what they learn, and how they learn 

(Sequeira 2012). Learning is constantly changing, either intentionally or through life experiences, which occur 

without planning. During my sophomore year as an undergraduate student at Ajman University, the COVID-19 

pandemic hit the world and had a notable impact on the Education industry. In my context, our education 

system shifted from learning via traditional lessons, to remote learning online due to the university’s social 

distancing policy. As a student, it was quite a challenging task to switch from traditional face-to-face education 

to remote learning in such a short time, without any meaningful training, orientation or preparation.  

Emergency remote teaching during the pandemic introduced the masses to a variety of new teaching and 

learning strategies; such as utilizing Zoom for synchronous, real-time, remote teaching. Consequently, online 

teaching and learning now play a crucial role in the field of Education. Some authors have claimed that 

implementing new methods of teaching by utilising technology actually empowers students more than 

traditional teaching methods and promotes a “student-centered” learning approach (Zmuda, 2009, as cited in 

Overby, 2011). However, other authors disagree with this view, having a belief that using computer-mediated 

pedagogy as the only source of teaching does not have a significant value to the teaching and learning process. 

The rationale behind this paper is to shed light on some of the differences between online teaching and face-to-

face learning. It will begin by reviewing some of the key studies already published about these differences. 

Then, the methodological approach adopted for this study is described. Next, the results are discussed; and 

finally, key lessons learned will be explained.  

 

(2) Literature Review 
It should be noted that online education is not new; rather, there is a comprehensive and extensive body 

of research dating back to the 1980s about it. It is evident from this research that there are eight oft-cited 

themes, and these themes will be explored in this literature review chapter.  

 

(2.1) Instructional Strategies & Classroom Management  

The primary research question of many studies about online learning is “what are the most effective 

instructional strategies for teaching in an online context?”. This is because one of the prominent features in 

teaching traditional lessons (face-to-face) is body language; such as facial expressions, posture, and physical 

gestures, which are essential teaching tools (Mahmood 2020). However, in online teaching, teachers are unable 

to express themselves in this manner and are forced to focus on their voice and speech (Mahmood 2020). 

Moreover, the literature shows that class discussions between teachers and students improve interactivity and 

engagement, which can result in enhanced student comprehension (Townsend et al, 2002, as cited in Mahmood, 

2020). Notably, a recent report on the pedagogy of online teaching and learning at the university of Illinois 

advocated for online teaching instruction; however, pointed out the significance of emotional interaction among 

students as well as, the interaction between the teacher and students in the traditional classroom (Stern 2004).  

Another topic of concern is classroom management, which is defined as the act of supervising students’ 

behaviours and the instructional settings of learners (Iverson, 2003, as cited in Stewart, 2008). In online 

teaching, classes are different from traditional in-class lessons because teachers do not have as much control 

over students’ behaviour as in traditional, on-campus classes. To cope with this concern, some authors argue 

that teachers should devise various activities, which can foster students’ learning skills in online classes (Bao, 

2020, as cited in Mahmood, 2020). These activities will help in instilling a better understanding as well as 

ensuring that students are more concentrated in classes. However, managing the class face-to-face, a large 

percentage of potential problems can be prevented by planning strict rules and procedures beforehand in the 

classroom (Arends, 2007, as cited in Stewart, 2008).  

 

(2.2) Organisation & Content  

Several action research studies have revealed that the structure and organisationof lessons in a virtual 

classroom are problematic for many teachers. Evidently, this is because gathering an entire class online at the 

same moment and being able as a teacher to offer engaging, structured lessons that encourage learning is very 
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difficult (Rosalina, Nasrullah, & Elyani 2020). There are many real-world, practical problems that teachers and 

students face online such as differences between zone times, reliable and stable access to the Internet, 

technological breakdowns, time lags, poor sound and/or video quality, etc (Coverdale-Jones, 2000, Hampel & 

Stickler, 2005, Wang, 2004, as cited in Rosalina, Nasrullah, & Elyani 2020). Due to these problems, it is more 

challenging to structure and organise online lessons, as well as ensure smooth transitions from one stage of the 

lesson to the next. A well-structured lesson clearly defines teachers’ expectations, points out consistent rules of 

behaviour, and assists students in engaging in activities (Maulana et.al 2012). The structure is known as one of 

the most essential referrers for teachers to order and present the lesson in an organized manner (Kyriakides, 

Creemers, Antoniou, 2009 as cited in Maulana et.al, 2012). In face-to-face instruction, the lesson can be done 

by highlighting the objectives first, pointing out the contents that will be covered, stressing the transitions 

between the parts of the lesson, paying attention to the main ideas of the lesson, and reviewing them at the end 

of the lesson to assist the students to retain the information that covered (Brophy & Good, 1986 as cited in 

Maulana et.al, 2012).  

Contentis also a topic that has been discussed in the literature with reference to online education. It is 

widely accepted that curriculum has been considered as the major component and guidelines of the teaching 

process to achieve desired learning objectives (Intansari, 2013, as cited in Nartiningrum & Nugroho, 2021). Due 

to the Covid-19 circumstances, teachers faced many challenges in transferring the face-to-face teaching 

curriculum into online teaching that requires great physical and mental efforts in a relatively short time 

(Nartiningrum & Nugroho 2021). Nartiningrum & Nugroho (2021) stated that online teaching is not merely 

distributing the materials and presentation using the web, but rather is beyond that. Online teachers play a vital 

role in guiding students through online learning experiences. However, students who learn online may feel 

lonely without there being a clear effort to build a positive social environment; therefore, teachers should 

encourage students to have conversations with their peers to create a positive online learning environment 

(ibid). A recent study conducted during the lockdown about students’ perceptions of online learning shows that 

77% of students had a negative perception towards online learning and that the students actually preferred 

traditional teaching, face-to-face (Abbasi et. al, 2020 as cited in Nartiningrum & Nugroho, 2021).  

 

(2.3) Questioning techniques & Student engagement  

Two major concerns with online education for both researchers and teacher practitioners are questioning 

techniques and student engagement. On-campus, in-class, trained teachers know how to engage students with 

various activities and know how to use a variety of questioning strategies that foster critical thinking. However, 

in an online context, students often have their webcams switched off, and this lack of face-to-face interaction 

with classmates and teachers is a serious factor, which hinders engagement and has a negative impact on the 

frequency of teacher-initiated questions (Stewart 2008). Indeed, researchers have found that the GPA of face-to-

face students in courses was considerably higher than students who learn online (Dellana et al, as cited in Amro, 

Mundy & Kingsville, 2015); this could be due to the lack of student engagement within the online context.  

 

(2.4) Feedback & Assessment  

Although there are other matters that the literature about online learning covers, the final two oft-cited 

points of research pertaining to feedback and assessment. Regarding assessment, the main issue is that it is 

easier for students to cheat in an online exam than it is in an on-campus exam. Additionally, when given non-

exam-type assessments, such as extended essays, some students hire ghost-writers to write the essays on their 

behalf. So academic integrity is a genuine cause for concern with online assessments (Nicol et. al, 2014). 

Conversely, one of the clear advantages of online education is that feedback can be provided through a variety 

of mediums; such as video recordings, audio recordings, instantaneous responses to formative assessments and 

so on (Li & Irby, 2008).  

In sum, this literature review has explored eight specific issues with online learning, which have been 

researched in detail since the 1980s; these are (a) instructional strategies, (b) classroom management, (c) 

organisation, (d) content, (e) questioning techniques, (f) student engagement, (g) feedback, and (h) assessment. 

The following sections will consider these factors as guiding principles when comparing online to traditional 

teaching methods.  

 

(3) Methodology 
The primary research question for this small-scale project is “Are there noticeable differences between 

an online lesson and a traditional lesson?”. This section of the essay will describe the methodology adopted to 

investigate this question.  

An observationwas used for this paper as a research method. Classroom observations allow researchers 

to investigate a given topic from a qualitative data perspective, meaning no quantitative data was collected on 



International Journal of Latest Research in Humanities and Social Science (IJLRHSS) 

Volume 06 - Issue 02, 2023 

www.ijlrhss.com || PP. 131-138 

133 | Page                                                                                                                       www.ijlrhss.com 

this occasion. In order to conduct observations, I adapted a lesson observation tool, which was originally 

created by Heafner, Petty, & Hartshorne (2011). The original observation tool can be seen in Appendix A, and I 

selected it because it was designed to look at instructional strategies, classroom management, organisation, 

content, questioning techniques, student engagement, feedback, and assessment. As for my adapted version and 

field notes, these can be seen in Appendix B and Appendix C.  

I observed two lessons. The first was delivered online by an experienced, female, Emirati teacher aged 

28, who has a bachelor's degree in Education. She taught this lesson to approximately 40 mixed-gender 

students, all mature learners, aged 21 or above, from a variety of nationalities and backgrounds. The second 

lesson was delivered on-campus, in class, by an experienced female, Egyptian teacher aged 35, who has a 

bachelor’s degree in English. She taught the same group of students. All participants were informed about the 

nature of the study and consented to take part in it. For the sake of ethical considerations, the identities of both 

teachers and all participant students will remain anonymous in this paper. 

 

(4) Findings and Discussion 
As noted earlier, the primary goal of this paper is to observe the teaching methods that have been 

transformed from face-to-face instruction to online instruction in terms of both student engagement and 

pedagogy. Also, to what extent does this affect the teacher and students’ engagement? These challenges have an 

impact on students’ growth (Cao et al, 2020 as cited in Atmojo & Nugroho, 2020). This section of the paper 

presents the findings of the classes and discusses the main differences observed.  

 

(4.1) Observation 1 - The Optical Lesson  

This lesson was delivered online by teacher A about optical tools to 50 students. The teacher was mainly 

focusing on how optical tools were created and the purpose of optical tools as stated in the objectives. The 

teacher was predominantly adopting the direct instruction method. She started off by asking questions about 

students’ views on the importance of visual tools. It was used to gather information about what students know 

and are able to do based on prior experience. As a starter of the lesson, the teacher played a video about the eyes 

and asked the students to write the components of the eyes based on the video and the steps that allow the 

students to see (the sights). The students were required to write their answers individually on Google 

documents. Hence, the students were isolated and did not have the chance to work in groups. Afterwards, the 

teacher delivered the steps of the sights explicitly where she was the source of information and students were 

exclusively listening. The second activity was to identify the parts of the camera. The students were asked to 

watch the video and write the main parts of the camera individually on Google documents. Then, the teacher 

demonstrated how the camera works passively. In the third activity, the teacher asked the students to search 

individually about other optical tools (microscope, telescope, and binoculars). They had to define each and 

write the reasons why humans need them. At the end of the lesson, the teacher assigned a challenge for students 

to play where the questions are displayed on a shared screen so everyone in the session can see. The students 

joined in and answered the questions using their own devices.  

 

(4.2) Observation 2 - The English Lesson  

The second lesson was delivered in face-to-face instruction by an English teacher B about the epic term 

“BEOWULF”. She adopted some aspects of principles of the VARK method where the students learn when 

teaching methods and activities match students’ learning styles and preferences. The teacher started her lesson 

by presenting “BEOWULF”, which is an epic term and asked the question “what is an epic?” to enable students 

to think critically. The teacher started the lesson by asking real-life questions “what makes someone a hero?”, 

“Do you prefer the hero with flaws or the ideal hero?”. Through these questions, she can grab students’ attention 

towards the character “BEOWULF”. A 3-minute video was played to show the protagonist and antagonist of the 

poem. Then, guided discovery learning was initiated to allow students to figure out the elements of an epic 

poem. The teacher presented various tasks for each team. Hence, inquiry-based learning was implemented by 

the students. Eight students were asked to present their answers according to each group’s task. Real-life 

examples were presented to elaborate on each group’s idea. As an assessment for the lesson, the teacher was 

constantly asking questions that helped students to retain the information they acquired. Besides, the teacher 

asked the students to open the link and answer the questions as it determines whether the objectives were met or 

not.  

 

(4.3) A Comparative Analysis  

As I observed the two different lessons (online teaching and face-to-face instruction), it is clear that there 

was no physical interaction among the students in online teaching, which led to a lack of student engagement. 

In face-to-face instruction, the instructional strategies that were used by the teacher were much more effective 
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and the students were actively involved in the learning process. Regarding classroom management in the online 

lesson, the teacher had difficulty monitoring students’ behaviour. In addition, the online lesson created a sense 

of isolation, which was challenging for the teacher to check students’ progress and contributions, whereas face-

to-face, the teacher set up clear expectations of students’ behaviours, which was able to save time. Also, the 

teacher managed the class successfully by creating a cooperative and productive learning environment as well 

as she was able to reduce the likelihood of verbal conflicts among students.  

In terms of lesson organisation, the online lesson was notably poor. It was clear that students did not 

know what was happening and the flow of the lesson was completely disjointed. As for the face-to-face lesson, 

it was structured well, with logical transitions from one part of the lesson to the next. Regarding content, in 

online teaching, despite the fact that the pictures were displayed, the teacher did not give the students an 

opportunity to explore on their own, and several technical issues occurred that led to distraction. Surprisingly, 

the on-campus lesson actually used more audiovisual didactic materials and was clearly more meaningful for 

student comprehension.  

The questioning techniques used in the online lesson were very superficial and only served the purpose 

of extracting some basic information from the students. As for the on-campus lesson, the teacher made 

extensive use of “wh” questions, resulting in more thought-provoking, meaningful responses and discussions. 

As far as student engagement is concerned, in the online lesson, students were isolated because there was no 

group work or peer work activities; hence, many students were neglected. The on-campus lesson also failed to 

include group work tasks, however, students were still adequately engaged in the lesson. Finally, regarding 

feedback and assessments, neither teachers provided satisfactory feedback to students during their lessons, nor 

did they include adequate formative assessment. Ultimately, everything I observed supports the research 

publications that argue that in-class lessons are more effective for student learning than online lessons.  

 

(5) Conclusion 
When comparing online education to on-campus learning, there are eight factors that are consistently 

investigated in the literature; which are (1) instructional strategies, (2) classroom management, (3) organisation, 

(4) content, (5) questioning techniques, (6) student engagement, (7) feedback, and (8) assessment. For the 

purposes of this paper, I observed two lessons, one online and the other on campus. Using a peer-reviewed 

observation tool, which focuses on the above-mentioned points, I observed more effective teaching practices 

and student learning occurring in the on-campus lesson. This could be due to a lack of knowledge, skills and 

experience in online education by the teacher who delivered the online class. Or, it could be that humans learn 

better when they are physically present in the same location. This is an interesting topic and I am certain this 

debate will continue for many years to come.  
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(7) Appendix 

(7.1) Appendix A: The original observation tool  

 
(7.2) Appendix B: Observation 1’s field notes (the optical lesson)  

Lesson (1) Observation Tool  

Type of lesson: Online Subject: Optical tools  

Teacher’s name: Teacher (A) Number of students: 50  

Apparent lesson aim:  

- Explain how optical tools were created.  

- Define the purpose of optical tools.  
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Instructional  

strategies 

-The teacher  

delivered the 

lesson explicitly, 

using the Direct 

Instruction  

method. 

-Pictures are displayed 

for each step. 

-Lecture-based approach.  

-The teacher did not give the 

students an opportunity to explore 

on their own. 

Classroom  

management 

The teacher  

struggled to keep 

the students 

focused. 

-Students had to raise 

the hand button to 

answer the question. 

Technical issues that led to  

distraction. 

Organisation -As stated in the  

objectives, the  

objectives were  

unclear and  

ambiguous. 

N/A  -The students were supposed to 

watch a video on the steps of how 

we see things through the eyes, but 

the teacher explained passively 

instead of playing the video.  

-The objectives were not 

clearly organized nor 

formulated. 

Questioning  

techniques 

Students were 

asked questions at 

the  

beginning, 

middle, and at the 

end of the class. 

-A warmup activity: the 

teacher asked the students 

to write their thoughts on 

the importance of visual 

tools. -The teacher 

constantly asked if the 

students had any 

questions.  

-Students were asked 

to search 

independently to 

answer the questions 

that were stated. 

-The questions were not 

challenging. (No critical 

questions)  

-The questions were not specific. 

Student  

engagement 

-The teacher 

played a video 

about the  

eyes and asked 

the students to 

write the 

components of 

the eyes based on 

the  

video. Also, the 

steps that allow 

the  

students to see 

(the sights). 

-Using a website “Padlet” 

to write their answers on 

it instead of writing in the 

chat box.  

-Using the document 

to answer the 

questions. 

-The students were isolated. 

(No group work or peer work)  

- The teacher should mention 

the allotted duration for each 

activity. - Some pupils being 

left behind “neglected”. 

Content  the content did 

not build upon 

one  

another. 

 the content of the lesson was 

general, not specific, nor 

challenging. 
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Feedback /  

assessment 

An educational 

game platform 

was used to review 

students’  

understanding. 

Students were asked to 

solve the questions using 

Kahoot app to assess 

students’  

progress. 

-There was no closure. 

 
(7.3) Appendix C: Observation 2’s field notes (the English lesson)  

Lesson (2) Observation Tool  

Type of lesson: Face-to-Face Subject: English  

Teacher’s name: Teacher (B) Number of students: 50  

Apparent lesson aim:  

1. Define the term epic.  

2. Demonstrate the elements of an epic.  

3. Discuss the techniques of epic poetry.  

Instructional  

strategies 

-Questioning techniques 

are used.  

-Pictures for visual learners 

-The video was played 

which was good for visual 

and auditory learners.  

- She applied some aspects 

of principles of the VARK 

method. 

-Technology was used by 

the teacher.  

-The strategies that are used 

by the teacher were 

effective and the students 

were actively involved in 

the learning process. 

Differentiation tasks are 

not  

implemented.  

Think-pair-shared 

strategy was not used. 

Classroom  

management  

Organisation 

Questioning  

techniques 

The teacher was able to 

manage the class  

effectively.  

The lesson was organized 

with its appropriate  

objectives.  

The teacher asked  

open-ended questions  

using WH questions.  

Recall and process  

questions to test students’ 

knowledge. 

-Nonverbal  

communication used by 

the teacher.  

- The teacher was a  

positive reinforcer that 

inspired the students to 

conduct in a desired way.  

-Transitions between the 

objectives are managed 

effectively.  

-The teacher was able to 

finish the lesson on time.  

-Warmup activity: The 

teacher started by  

presenting “BEOWULF” 

that is an epic term and 

asking questions to  

attract students’  

attention.  

-During the lesson, the 

teacher asked real-life 

questions which was  

enabling, and empowered 

students’ confidence to 

express their input. 

The activities should be 

specific with its 

appropriate length of 

time for each part.  

N/A 
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Student  

engagement 

-The teacher 

encouraged the 

students of mixed  

abilities to work  

collaboratively.  

-The teacher permitted 

the students to express 

their opinions which is  

beneficial to build  

students’ confidence,  

enhance critical 

thinking, 

communication skills. 

-The teacher linked 

the lesson to the 

real-life  

situations.  

-The teacher 

displayed photos and 

video which helps in 

storing the  

information.  

-The activities were  

challenging.  

-Student-centered.  

-The teacher was  

observing the 

students 

consistently. 

-When the teacher was waiting 

for the video to play, the 

students started getting 

distracted because they are left 

without doing  

something. As an observer, I 

believe the teacher should 

assign them a task to work on 

during the preparation of the 

video. 

Content  

Feedback /  

assessment 

The content of the 

lesson was clear and 

was able to answer 

what and why  

students are learning 

this lesson.  

Recall and process  

questions are used to  

evaluate students’  

understanding. 

-Suitable for 

students’ level and 

needs.  

-The content of the  

lesson was aligned 

with the objectives.  

-The teacher was  

constantly asking  

questions that 

helped students to 

retain the  

information.  

-Post-assessment 

was aligned with 

the  

objectives. 

-Self and peer assessment were 

not applied.  

There was no closure, hence, 

the teacher did not synthesize 

the lesson as a whole. 

 


